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How this book works
The rest of this book (from pages 8 to 97) is carefully arranged to match what 
the specification requires. It does this through the following features:

Enquiries
The book is largely taken up with five ‘enquiries’. 
Each enquiry sets you a challenge in the form of an 
overarching question.

The first two pages of the enquiry set up the 
challenge and give you a clear sense of what you will 
need to do to work out your answer to the main 
question. You will find the instructions set out in ‘The 
Enquiry’ box, on a blue background, as in this example.

Record tasks
From that point, the enquiry is divided into three 
sections. These match the bullet points shown in the 
specification on page 3. You can tell when you are 
starting a new section as it will start with a large 
coloured heading like the one shown here. Throughout 
each section there are ‘Record’ tasks, where you will be 
asked to record ideas and information that will help 
you make up your mind about the overarching enquiry 
question later on. You can see an example of these 
‘Record’ instructions here. They will always be in blue 
text with blue lines above and below them.

Reflect tasks
At regular intervals we will set a ‘Reflect’ task to 
prompt you to think carefully about what you are 
reading. They will look like the example shown here.

These Reflect tasks help you to check that what you 
are reading is making sense and to see how it connects 
with what you have already learned. You do not need 
to write down the ideas that you think of when you 
‘reflect’, but the ideas you get may help you when you 
reach the next Record instruction.

The rest of this book (from pages 8 to 97) is carefully arranged to match what 

What were the tensions in Edwardian Society?

 1 ‘Land of Hope and Glory’?
What were the tensions in 
Edwardian Society?

  The official painting of Edward Vll’s coronation in 1902, by Edwin Abbey

On 22 January 1901, Queen Victoria died and her 64-year reign came to an 
end. The crown passed to her son, who became King Edward VII. His short 
reign, from 1901 to 1910, is known as the Edwardian period. 

Edward VII’s coronation in Westminster Abbey on 9 August 1902 was a 
splendid ceremony. The painter Edwin Abbey was chosen as the official 
artist of the coronation. In his painting above, you can see King Edward as he 
is about to be crowned, surrounded by church leaders and members of the 
aristocracy dressed in their ceremonial robes. 

New pieces of music were specially written for the coronation. King 
Edward suggested that Britain’s most famous composer, Edward Elgar, should 
add words to one of his tunes. The result was ‘Land of Hope and Glory’. 
Elgar’s song celebrated Britain’s power in the world and the freedoms enjoyed 
by her people. 

Reflect
What impression of the 
coronation ceremony do you 
think the artist Edwin Abbey 
wanted to give? 

Tensions 
The summer of 1902 was a tense time for the organisers of the coronation. 
The 59-year-old king was fond of large meals and cigars. He was overweight 
and often unwell. The coronation had originally been planned for 26 
June, but, three days before, Edward developed appendicitis and required 
immediate surgery. The operation took place on a table in the music room 
at Buckingham Palace. The next day, Edward was sitting up in bed smoking 
cigars, but the coronation had to be postponed. 

For months, towns and villages across Britain had been planning their 
coronation celebrations. Now they had to decide what to do. The villagers of 
Croxley Green near London decided to go ahead. They had decorated their 
village with bunting and had planned a procession, maypole dancing and 
a re-enactment of a Boer War battle. The children were looking forward to 
the tea party and to the Punch and Judy show. However, the celebrations of 
Croxley Green were not free from trouble.

In the nearby town of Watford, some 
people were not happy that the celebrations 
there had been postponed. A mob of angry 
young men gathered in the streets and began 
to cause trouble. The villagers of Croxley 
Green were afraid that the mob would come 
to their village. At the local police station, 
40 local volunteers were sworn in as special 
constables. They made the cricket pavilion 
their headquarters and patrolled the roads 
on bicycles to keep a look out. In the end, 
although the Watford ‘roughs’ never appeared 
in Croxley Green, the villagers’ celebrations 
had been disturbed by an unseen threat. In 
June 1902, the ‘land of hope and glory’ was 
also a country of social divisions where the 
possibility of disturbance, and even violence, 
was never far from the surface. 

The Enquiry
The pomp and splendour of Edward Vll’s coronation could not hide some 
underlying tensions in Britain at the beginning of the twentieth century. In 
the Edwardian period, Britain was the wealthiest and most powerful country 
in the world, but it faced some serious challenges. As you will discover, 
many people in Britain were desperately poor and the lives of women were 
particularly restricted. In addition, Britain’s place as the leading world power 
began to be challenged by other countries. 

In this enquiry you will learn about:

● Britain’s power and wealth at the beginning of the twentieth century 
● Class distinctions in Edwardian Britain
● The shocking findings of one man’s investigation into the lives of poor 

people. 

At the end of the enquiry you will decide how far you agree with the idea that 
Edwardian Britain was a ‘land of hope and glory’. 

  A tea ticket from the Croxley Green 
coronation celebrations  

8 9

What were the tensions in Edwardian Society?

Class distinctions

The upper classes 
The Edwardian upper classes included 
country squires, well-off industralists 
and aristocrats. It was the people at 
the top level of the upper classes, with 
an income of over £10,000 a year, who 
really counted. Those with this level 
of wealth could own both a country 
estate and a London house. This tiny 
élite of just 300,000 people at the top 
of the upper classes ran Britain from 
their country houses.  

The upper classes lived a life of 
leisure. A London house enabled them 
to take part in the London ‘season’ of 
parties and dinners, while the country 
house was for weekend house-parties, 
hunting, shooting and fishing. They 
enjoyed yachting at Cowes in July, 
grouse-shooting in Scotland in August, and a holiday in 
the south of France in the autumn.

Education and expectations 
The sons of upper-class families were educated either 
by a private tutor or at one of the top public schools 
such as Eton or Harrow. They then went to either 
Oxford or Cambridge University, although it was not 
necessary to take a degree as their futures were always 
secure. Girls were sometimes sent away to boarding 
school, but were often educated at home. Their role was 
to be ‘a wife, mother, and friend, the natural helpmeet for a 
man’, as one school described it. 

At eighteen, girls might be presented at court as 
a ‘débutante’. It was hoped that they would find a 
husband, produce children and settle down to a life 
centred on the home. Not for them the worlds of the 
army, business or politics, which gave their menfolk 
a purpose in life. Theirs was to be a life of endless 
chatter, charitable good works and following the 
fashions, while nannies looked after the children. By 
1900 some upper-class women were pushing against 
these expectations: the first women’s colleges at 
Oxford and Cambridge Universities had already been 
founded. But independent women with their own 
views and opinions often faced prejudice and hostility 
in Edwardian Britain.

Lifestyles
The upper classes displayed their wealth 
through their lavish lifestyle. Men needed 
special clothes for different occasions: a 
tweed suit for the country, a frock coat for 
business, a dinner jacket for an evening 
at home, but a tail coat for dining out. 
Women needed personal dressmakers and 
milliners to supply all their fashion needs, 
with different clothes for mornings at home, 
afternoon tea parties, dinners and balls. It 
was a time of splendidly elaborate women’s 
fashions.

Not only were the clothes of the upper 
classes varied and extravagant, but so were 
their meals. For example, a dinner party of 
twelve courses held by one family for twenty 
people in 1901 cost £60. This was more than 
their butler was paid for the entire year. Vita Sackville-West was born and 
brought up at Knole, a large country house in Kent. She describes a simple 
tea on the lawn at Knole: 

Servants
The lifestyle of the upper classes was supported by an army of servants, like 
this staff of 14 at a country house in 1900.

  A photograph of the servants at an English country house, c. 1900

Servants’ working days were long, with a half-day off a week and one 
full day off a year. Wages varied from the top servant in a country house, 
the housekeeper, on £65 a year, to the lowest housemaid paid £9 a year. 
However, a bed (in a shared bedroom in the attic), your uniform and all your 
meals were provided.

  Edwardian ladies in Hyde Park, 1905

Record
On pages 14–19 you will find out about the different 
lifestyles of the upper, middle and working classes 
in Edwardian Britain. As you find out about each 
class, add points to a chart like the one below. 

You should include information about homes, families, 
education, leisure and the roles of men and women. 
Make a separate list of any tensions that you find.  

Upper classes (1% of population) Middle classes (19% of population) Working classes (80% of population)

 

 Upper-class boys at Eton, c. 1910

One just had scones, and egg sandwiches, and pate sandwiches and cucumber sandwiches 
and chocolate cake and coffee cake. The butler and under-butler and the footmen would move 
about offering food.

Record
Begin your summary chart. 
Make bullet-point notes to 
summarise the life of the upper 
classes. You could include points 
on homes, leisure, education, 
food and clothes. In your 
tensions list, include points on 
the restricted roles of upper-
class women and the lives of 
servants.

14 15

What were the tensions in Edwardian Society?

The working classes 

  A working-class family outside their home at Pilsley, Derbyshire, 1903

By 1900 life for the working classes was much better than it had been in the 
middle of the nineteenth century. Strong trade unions, which most workers 
belonged to, had won better wages, safer working conditions and shorter 
hours. Highly skilled workers could earn about £80 a year. Semi-skilled 
and unskilled workers (about 45 per cent of Britain’s working population) 
earned between £60 and £70 a year when they were in work. Despite these 
improvements in wages, however, many working-class families, especially 
those with several children, continued to live in poverty. 

By the early twentieth century, many working-class families lived 
in better housing, as local authorities built good-quality terraced 
streets to replace the overcrowded and insanitary courts. The new
terraced houses often had clean running water, an inside flushing 
toilet and a bath. In some towns, however, poorer 
working-class families continued to live in 
overcrowded and insanitary slums. 

  A good-quality terraced street, in north London c. 1900

Education and expectations 
By 1900, education was compulsory to the age of twelve for 
boys and girls. As you can see in this photograph, lessons for 
girls included learning laundry skills because their future was 
to be home-makers. In Britain in 1900 only 29 per cent of the 
workforce was female. For working-class women, keeping house 
and looking after the children was endless work. There were no 
servants for them, and no washing machines, vacuum cleaners 
or any of the new labour-saving devices. 

Leisure 
By 1900 many workers had Saturday afternoons off, enabling 
the huge rise in attendance at professional football and cricket 
matches. The 1871 Bank Holiday Act had added four bank 
holidays to the working year and many factories now closed 
for a full week in the summer, enabling the enormous growth 
of British seaside holiday resorts, like Blackpool, Skegness and 
Scarborough. The postcard below shows a busy August day on 
Blackpool beach, with some of the attractions working families 
could enjoy during their week’s holiday.

Challenges
Edwardian society was sharply divided and the experiences of working-class 
people were very different from those of the middle and upper classes. There 
was little social mobility; people usually remained in the social class of their 
parents. If you were born into a working-class family, you had to work all 
your life, starting at the age of twelve and continuing until you were simply 
unable to work any longer. Hard work, a poor diet and inadequate health care 
meant that working class men were 12–15 centimetres shorter than upper-
class men. While 96 per cent of upper-class babies lived beyond their first 
year, for working-class babies it was only 66 per cent. 

Reflect
Why do you think so many 
working-class people were 
attracted to seaside resorts like 
Blackpool in the early years of 
the twentieth century?

Record
Complete the final section of 
your summary chart by making 
bullet-point notes about the 
lives of the working-classes. 
Add points to your tension list 
about the ways in which the lives 
of working-class people were 
difficult compared to those of 
the middle- and upper-classes.

What do you think were the 
main tensions in the class 
structure of Edwardian Britain?

  The Promenade, Blackpool, c. 1900

  Girls learning laundry skills in Battersea, London, c. 1907

18 19
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Introduction

Review tasks
Each enquiry ends by asking you to review what 
you have been learning and use it to answer the 
overarching question in some way. Sometimes you 
simply answer that one question. Sometimes you will 
need to do two or three tasks that each tackle some 
aspect of the main question. The important point is 
that you should be able to use the ideas and evidence 
you have been building up through the enquiry to 
support your answer.

Closer looks
Between the enquiries you will find pages that provide 
a ‘closer look’ at some aspect of the theme or period 
you are studying. These will often give you a chance 
to find out more about the issue you have just been 
studying in the previous enquiry, although they may 
sometimes look ahead to the next enquiry.

We may not include any tasks within these ‘closer 
looks’ but, as you read them, keep thinking of what 
they add to your knowledge and understanding. We 
think they add some intriguing insights.

One very important final point
We have chosen enquiry questions that should help you get to the really 
important issues at the heart of each period you study, but you need to 
remember that the examiners will almost certainly ask you different 
questions when you take your GCSE. Don’t simply rely on the notes you 
made to answer the enquiry question we gave you. We give you advice on 
how to tackle the examination and the different sorts of question you will 
face on pages 98 to 105.

What were the tensions in Edwardian Society?

Rowntree’s findings 
The results of Rowntree’s research were published as Poverty: A Study of 
Town Life in 1901. Rowntree’s book contained some shocking findings about 
the nature and causes of poverty. 

The extent of poverty 
Rowntree realised that in order to make a scientific assessment of what it 
meant to be poor he would have to establish a ‘poverty line’ – the level of 
income needed to keep a family of two parents and three children fit and 
healthy. This would have to include money for rent, fuel, lighting, food, 
clothing and necessary housing expenses. Rowntree’s ‘poverty line’ was the 
bare minimum on which people could live. He discussed with nutritionists 
what foods made up a healthy lifestyle, and researched the shops of York to 
see where these items could be bought most cheaply. He calculated that the 
weekly income needed to keep a family above the poverty line was £1 1s 
8d (£1.08) a week. His report contained a powerful description of what this 
would mean for the lives of poor families. You can read an extract on the left.

Rowntree was very clear what it meant to live in poverty. If people did not 
have enough money, someone or everyone in the family had to go hungry. 
For many, the normal diet was one decent meal a day, and the rest of the 
meals were made by buying cheap leftovers: broken eggs, stale bread, nearly-
off meat, bruised fruit, broken biscuits. For many children, a meal could be 
just bread and dripping, or bread and jam. Wives went hungry so that their 
working husbands had the physical energy to hold down a job. 

Rowntree’s report revealed that 28 per cent of York’s population lived 
below the poverty line. It was a shocking finding which directly challenged 
the view that poverty was a problem only in London and the larger industrial 
cities.

The causes of poverty 
Rowntree’s study showed that many working people would dip below the 
poverty line at various points in their lives as you can see from the graph 
below. A young person in work had their own money and could survive well 
enough. Marriage and children meant that one partner, nearly always the 
woman, gave up work while the single remaining income had to provide 
for more mouths. This forced many families into poverty. When their 
children grew up and left home the couple enjoyed a period of relative ease, 
perhaps with the woman also contributing again, before old age brought 
unemployment and then death in poverty.

  A graph from Poverty: A Study of Town Life, 1901

An extract from Poverty: A Study 
of Town Life, 1901

A family living upon the scale allowed 
for in this estimate must never spend 
a penny on a railway fare or omnibus. 
They must never go to the country 
unless they walk. They must never 
purchase a halfpenny newspaper or 
spend a penny to buy a ticket for a 
popular concert. They must never 
contribute anything to their church or 
chapel, or give any help to a neighbour 
which costs them money. They cannot 
save, nor can they join sick club or 
Trade Union, because they cannot 
pay the necessary subscriptions. The 
children must have no pocket money 
for dolls, marbles, or sweets. The 
fathers must smoke no tobacco, and 
must drink no beer. The mother must 
never buy any pretty clothes for herself 
or for her children, [only clothing 
which is] … of the plainest and most 
economical description, [and only food 
which is] … absolutely necessary for 
the maintenance of physical health. 
Finally, the wage earner must never be 
absent from his work for a single day. 

Reflect
At what points in people’s lives were they most likely to fall into poverty?

Rowntree’s survey revealed that many families were likely to fall below 
the poverty line when the main wage-earner was unable to work though ill 
health, but his most shocking revelation was that even when people were in 
regular work their wages were too low to keep them above the poverty line. 
The average wage for an unskilled labourer in York was just £1 a week.

Rowntree’s finding that low wages were the most important cause of 
poverty in York completely overturned the widely held view that people were 
poor because they were lazy.

Impact 
Rowntree’s book shocked Britain. It revealed that more than a quarter of the 
population in an important city in the world’s wealthiest country lived in 
poverty. Many of these people were actually in work or were suffering from 
problems which were not their fault. In the years after 1902, Rowntree’s 
survey would have an important impact on the attitudes of Britain’s political 
leaders. In this extract from his 2009 book The Making of Modern Britain, the 
historian Andrew Marr describes the impact of Rowntree’s survey.

Rowntree’s book arrived like a bomb in British politics. It showed that at the heart of the empire, 
with all its pomp, wealth and self-satisfaction, around a third of people were so poor they often 
did not have enough to eat, and many were sunk in utter poverty … It did this clinically and 
statistically, in a way that was impossible to refute. Its influence, with repeated reprintings, 
would last until the First World War and it would later be seen as … one of the most important 
books of the Edwardian age.

An extract from Poverty: A Study of Town Life, 1901

The wages paid for unskilled labour in York are insufficient to provide food, shelter, and 
clothing adequate to maintain a family of moderate size in a state of bare physical efficiency. 
For workmen at the bottom of the heap, their position is one of peculiar hopelessness. Their 
unfitness means low wages, low wages means insufficient food, insufficient food means 
unfitness for labour, so that the vicious circle is complete.

Reflect
Identify and explain one way in 
which Andrew Marr suggests 
that Rowntree’s book had a 
powerful impact on Edwardian 
Britain.

Record
Imagine that an historian is being interviewed for a new documentary programme 
about Rowntree’s survey. Work with a partner and write the script for the 
interview. Include five or six good questions which you think will help people 
to understand the background to Rowntree’s survey, what it revealed and why 
it was so important. Then write the clear and accurate answers given by the 
historian. When you have written your script, you could perform it, or record it, 
with your partner.

Review
As you discovered at the beginning of this enquiry, the composer Edward 
Elgar wrote his famous ‘Land of Hope and Glory’ for the coronation of 
Edward VII in 1902. Use the notes you have made in this enquiry to 
answer the following question:

How far do you agree that Britain was a ‘land of hope and glory’ at the 
beginning of the twentieth century?

Poverty line

Marries Children
begin to

earn

Children marry
and leave home

Labourer
past work

0Age 5 10 15 20 25 30 35 40 45 50 55 60 65 70
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The cycling craze
In the years before the First World War there was a huge 
craze for cycling. Victorian bicycles had been difficult to 
ride, uncomfortable, even dangerous. A British invention, the 
‘Safety Bicycle’ had solved these problems. Edwardian bicycles 
had equal-sized wheels, good brakes, gears for tackling hills, 
inflatable rubber tyres and more comfortable saddles. Most 
importantly, the new bicycles were affordable.

In the years before the First World War, cycling clubs became 
extremely popular. It is hard for us to imagine the sense of 
freedom cycling brought. For many Edwardians, getting out 
into the countryside on their bicycle at the weekend brought a 
welcome escape from the town, office and factory. With ‘Cyclists’ 
Maps’ and the company of new friends, cyclists could venture 
far from home.

As you will discover in Enquiry 3, many women in this 
period were seeking to change their lives. Buying a bicycle and 
joining a cycling club opened up all kinds of new freedoms for 
women. As you can see, the Worthing Excelsior Cycling Club 
was a mixed-gender club, with men and women enjoying cycling 
expeditions together, meeting members of the opposite sex as 
part of the crowd. Special ‘ladies’ bicycles’, like those on the 
opposite page, were designed to allow women to cycle while 
wearing the long skirts which women were expected to wear. 

  The Worthing Excelsior Cycling Club in 1913

  A Philips’ Cyclists’ Map from 1900

24

CLOSER LOOK 1 The cycling craze

25

  Advertisement for a lady’s bicycle, c. 1910

Nevertheless, it must have been difficult to cycle in a long skirt and 
some women took to wearing ‘bloomers’. These garments brought outraged 
criticism from more old-fashioned observers who were, it seems, scandalised 
by bloomer-wearing women showing at least 9 inches of their legs.

One of the most famous and successful 
cycling clubs was the Clarion Cycling Club, 
which had 8000 members in branches 
all over the country. Its members were 
socialists and took the name from The 
Clarion, a socialist newspaper edited by 
Robert Blatchford. They put their socialist 
principles into action through the ‘good 
fellowship’ they showed on their cycling 
jaunts. They also sold The Clarion wherever 
they went, and stuck red gummed labels 
with socialist slogans on trees and gateposts 
as they went. They also set up Clarion 
Clubhouses to rest and have tea, like this 
one at Handforth, Cheshire.

  A Clarion Club house at Handforth, Cheshire

  Advertisement showing a female 
cyclist wearing bloomers, c. 1900

5
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‘The most beneficial 
empire’
How were British attitudes 
to the Empire changing? 

4

  The Diamond Jubilee Procession, 
1897

The British Empire in 1900 was the largest the world had ever seen, covering 
a quarter of the earth’s land and containing a fifth of its population. At its 
head was the Queen Empress, Victoria. In 1897, Victoria celebrated her 
Diamond Jubilee with a magnificent procession through London. This 
photograph shows the Queen on her way to St Paul’s Cathedral for a service 
of Thanksgiving. This procession included 50,000 British and Empire soldiers 
from all over the world.

62
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The map above shows a world dominated by the British Empire at the 
beginning of the twentieth century. These were the great years of British 
Imperialism, when its expansion seemed unending, inevitable– and a force 
for good. British Imperialists liked to contrast the British Empire with 
earlier empires such as, Babylon, Egypt and Rome. These were seen as cruel 
tyrannies in comparison with the British Empire which a writer for The 
Times newspaper described as ‘the most beneficial empire ever known’. 

But some people in Britain, and in parts of the empire, especially India 
and Ireland, were beginning to question this rosy, self-congratulatory 
attitude. Increasingly, much more critical views of the British Empire were 
being heard.

How were British attitudes to the Empire changing?  

The Enquiry
In this enquiry you will examine how British attitudes 
to the Empire were changing in the years after 1900. 
First of all, you will find out about attitudes towards 
the Empire at the beginning of the twentieth century, 
how these changed after the Boer War and how the 
government responded. Then you will focus on two 
case studies of India and Ireland to explore changing 
attitudes in more depth. 

Your challenge is to plan a new exhibition, ‘Changing 
attitudes towards Empire’. 

The exhibition will be in three parts:

1.	 Growing doubts and government responses 
2.	 Ruling India  
3.	 Troubles in Ireland

For each part of the exhibition you will:

●	 Write an introductory panel for visitors to the 
exhibition.

●	 Select a picture to be the ‘lead image’ and provide 
visitors with the context for this. 

 �The British Empire, 1897
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Total war
How did the British respond, 
1914–18? 
In August 1914 Britain went to war in northern Europe. Just a few months 
later, the war came to Britain.

Early in the morning of 16 December, people were beginning to go about 
their lives in the shipbuilding town of Hartlepool in north east England when 
three large grey German battle cruisers appeared out at sea. What happened 
next was recalled 50 years later by Harry Bell, then fourteen years old, and 
already at work:

  A house in Hartlepool after the German bombardment in December 1914

I was working at Gray’s Central Shipyard. I had just finished warming 
my can of tea at about 8.20 a.m. when gunfire could be heard 
and everybody went outside to see what was happening. In a few 
seconds a shell hit the office and blew nearly all of it into the air 
and at the same time railway wagons were being blown sky-high. 
Men who were running in that direction turned and made their way 
towards the back gate leading to Slag Island Quay. Nearing this gate 
I climbed on one of the uprights and saw that the gasometers were 
on fire … 
Reaching the corner of Middleton Road and Hartlepool Road I 
noticed a young boy stretched over the tramlines face downwards 
and when I went over to him I saw that he was dead with nearly all 
his chest blown away. A few yards further on I saw Barney Hodgson 
pinned against the church wall and bleeding very badly. I ran towards 
him and he said ‘Keep running, son, I’m done for’.

When I reached home my mother was propped up against the wall 
of our house with blood running from her like water from a tap and 
in the road opposite was a boy by the name of Joseph Jacobs, who 
was dead. I ran to the bottom of our street and took a barrow from 
the yard and ran back with it to our house to put my mother on it to 
take her to hospital. It was then that my brother Tom came up and 
between us we got my mother and the boy Jacobs on to the cart. 
Later we stopped a coal cart and asked the driver to take them to 
hospital, which he did. 
At the mortuary I identified our youngest brother who had been 
killed. Another brother was in hospital with leg injuries. Our family’s 
total casualties were my mother – a lost leg and multiple injuries, a 
brother killed, a brother with leg injuries and a nephew killed.

5 
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How did the British respond, 1914–18?  

The nature of total war 
The war that started on 4 August 1914 was soon being called ‘total war’. As we 
have just seen, one way in which this war was different was that civilians in 
their homes were killed by enemy action. What else did total war mean?

l The numbers of fighting men on each side, and the weapons they used, 
placed huge demands on the resources of the nations involved. A modern 
industrialised state like Britain could only hope to win the war by 
producing more weapons than the enemy. 

l The British government calculated that every fighting man needed three 
others working to support him. This involved every man and, eventually, 
every woman in the country: another side to total war.

l Although everyone hoped in August 1914 that the war would be ‘over by 
Christmas’, it eventually lasted more than four years, until November 
1918. It took time for the government to realise what this meant, and its 
response changed radically as the war went on. 

An outline of Britain’s war, 1914–18
1914  4 August: Britain declares war on Germany.

  5 August: Government calls for 100,000 volunteers to join the army.
  8 August: Defence of the Realm Act (DORA) gives the government 

extra powers.
1915 May: Serious shortage of ammunition weakens the British Army.
1916 2 March: Conscription of troops into Britain’s army begins.
 7 December: Lloyd George becomes Prime Minster.
1917  January: German submarine successes cause food shortages in 

Britain.
1918 January: The demands of war drag on into a fourth year. 
 11 November: Armistice – war ends.

The Enquiry
Your challenge in this enquiry is to find out how the government and the 
people responded to the demands of this ‘total war’. It was a new type of war 
so it made new demands and created new types of response. It also lasted far 
longer than most people had expected and this meant that both the demands 
and the responses changed over time.

In this enquiry you will learn about:

l Government responses to the demands of the war 
l Men’s responses to the demands of war 
l Women’s responses to the demands of war.

As you work through the enquiry you will make a set of ‘response cards’. Each 
one will identify a way in which the government or the people responded to 
the war. 

On one side of the card you will note down the date and briefly summarise 
the response. On the other side of the card you will explain why that 
response happened at that particular time.

At the end of the enquiry, you will use your cards to help you to decide how 
well you think Britain met the demands of war overall.

Reflect
Which of these aspects of 
‘total war’ do you think 
people in Britain would have 
found most challenging?
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Men’s responses 

In the first wave of enthusiasm for 
the new war, recruiting offices, like 
this one in central London, were 
overwhelmed. 

By mid-September 1914, 750,000 
men had responded to Kitchener’s call 
for volunteers to increase the size of 
the British Army. Three-quarters of a 
million brave and idealistic young men 
aged between 19 and 30, from all social 
classes, signed up to fight for ‘three 
years or until the war is concluded’. 

The call to fight
The pressure to enlist was everywhere. Along with the posters (see page 
83), some landowners encouraged their tenants to join up and allowed their 
families to live in their tied cottages rent-free. Some women joined the ‘White 
Feather’ campaign: they were encouraged to hand a white feather, a mark of 
cowardice, to any man of military age not in uniform (much to the annoyance 
of soldiers home on leave in civilian clothes, or men in civilian war work).

Calls to volunteer were made at all kinds of gatherings – from the stages 
of music halls, for example, or, as here, after a football match:

Perhaps the most cynical of all recruiters was Horatio Bottomley. He 
made up to £100 a time (over £10,000 in today’s money) giving speeches 
which worked up his audience to a patriotic frenzy and ended with an appeal 
for volunteers. He was not above telling complete lies or making statements 
that he could not possibly justify. In a speech in Bournemouth in September 
1915, when British troops were failing to gain ground at the Battle of Loos and 
suffering enormous casualties, he argued: 

Record
As you read pages 88–91, make your 
next batch of ‘response cards’ as 
explained on page 81.

  Crowds outside a recruitment office, August 1914

From the Yorkshire Post, September, 1914

Stirring scenes were witnessed at Leeds City football ground last night at the end of the match. 
The Lord Mayor addressed the crowd of 4000 spectators, calling for recruits. There was a 
spirited rush across the field and rousing cheers. Up the steps sturdy young fellows came, to 
receive an armlet with the national colours. When the rush subsided it was found that the 
number of volunteers was 149. The Lady Mayoress called for another 51. Another dash was 
made and the quota quickly filled.

Ladies and gentlemen, I want you to pull yourselves together and keep your peckers up. I want 
to assure you that within six weeks of to-day we shall have the Huns on the run. We shall drive 
them out of France, out of Flanders, out of Belgium, across the Rhine, and back into their own 
territory. There we shall give them a taste of their own medicine. Bear in mind, I speak of that 
which I know. Tomorrow it will be officially denied, but take it from me that if Bottomley says so, 
it is so!

  Horatio Bottomley speaking in Trafalgar 
Square, London 1915

Reflect
Why do you think so many 
men volunteered to fight in 
the war?
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How did the British respond, 1914–18?  

‘Pals battalions’ 
Many young, working-class 
men joined up out of patriotism. 
Others, in these early days of the 
war, simply wanted a change and 
an adventure with their mates. 
The army encouraged ‘pals’ to 
join up together on the promise 
that they would serve together. 

Here are the ‘Accrington 
Pals’ (officially the 11th battalion 
of the East Lancs Regiment). 
Accrington is a town in east 
Lancashire and every man in 
the battalion came from that 
town or nearby.

There was a grim side effect 
of the pals battalions. Having 
joined up and served together, 
many of the ‘Accrington Pals’ died together on the first day of the Battle of 
the Somme – 1 July 1916. So many dead at the same time was a disaster for 
the whole town, with grief-stricken families in every street. 

Physical requirements 
As in the Boer War at the start of the century, army recruitment revealed 
the effects of poverty on the physical state of working-class recruits. 
As one recalled:

At the beginning of the war, 
volunteer recruits had to be at 
least 5ft 6in tall. By May 1915 
soldiers only had to be 5ft 3in 
and the age limit was raised 
to 40. In July the army agreed 
to the formation of ‘Bantam’ 
battalions, composed of men 
between 5ft and 5ft 3in 
in height. 

Recruits had to be nineteen 
years old but many younger men 
lied their way into the army. 
Recruiting sergeants often did 
not check their ages. 

They asked me my height and 
I told them. They hummed and 
haaed about it. I’m five foot six 
[167 cm] with paper stuffed into 
my shoes. Anyway, I says to them: 
‘There’s six of my pals joining up, 
all footballers’. So they says ‘Aw, 
go on let him in’. So I was one of 
the midgets.

  The Accrington Pals on a training course, 1916

Reflect
What was the main attraction of 
‘pals battalions’ for working men?

Reflect
How many of the men – or boys – in this photograph of new recruits look 
nineteen or older?

  New British army recruits in France, July 1918
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Preparing for the examination

Summaries of the five key issues
Your study of Britain in Peace and War, 1900–18, has 
covered five important issues from that time:

1. Wealth: tensions in Edwardian society
2. Politics: threats to political stability
3. Women: the nature and extent of support for 

women’s suffrage
4. Empire: British attitudes towards the Empire
5. War: responses to the demands of total war.

In the specification for your GCSE course, each 
of the five issues is divided into three sections. We 

divided each enquiry in this book into three stages 
to match these sections and to help you build your 
knowledge and understanding step by step.

Now you can use your knowledge and 
understanding to produce a detailed and accurate 
summary for each of the five issues. You will also need 
to be clear about how the five issues are connected. 
Here are four suggestions for structuring your revision 
notes and showing the connections between the issues. 
Choose the one that is best for you or use a variety if 
you prefer.

1. Mind maps
A mind map on A3 paper (or even larger) is a good way 
to summarise the important points about a particular 
issue. It allows you to show connections between 
different points. This is especially important in the 

British depth study as you are expected to show the 
interplay between issues (how one issue may affect 
others). 

The British depth study forms the second half of 
Paper 1: British History. It is worth 20 per cent of 
your GCSE. To succeed in the examination you 
will need to think clearly about different aspects of 
Britain in Peace and War, 1900–1918, and to support 

your ideas with accurate knowledge. This section 
suggests some revision strategies and explains the 
types of examination questions that you can expect.

Your study of Britain in Peace and War, 1900–18, has 
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2. Charts
If you find it easier to learn from lists 
then a summary chart for each of the 
five issues you have studied might be 
best for you. You can use the format 
shown on the right or design your 
own. Just make sure that you include 
clear summary points for each of the 
three sections in each enquiry you 
studied.

3. Small cards
Small cards are a flexible way to make 
revision notes. You could create a set 
of revision cards for each of the five 
main issues/enquiries you have 
studied. It would be a good idea to use 
a different colour for each set of cards.

4. Podcasts
If you learn best by listening to 
information and explanations, you 
could record your knowledge and 
understanding by producing podcasts 
to summarise what you have learned 
about each of the five main issues. 
You could produce your podcast 
with a friend, using a question and 
answer format. 

To be well prepared for the 
examination you need revision 
notes that summarise the main 
points and provide detailed 
examples in a format that works 
best for you.

Issue : Threats to political stability

Issue : Women and the vote
Issue : British a�itudes to the Empire

Issue : Responses to total war

Issue : Tensions in Edwardian society

Britain’s power and 
wealth c. 1900 was 
industry, Empire, 
military strength, 
technology, cities. 
●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

●

Class distinctions: 
the lives of the upper, 
middle and working 
classes.

Rowntree’s 
investigations into 
the nature of poverty.
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